The Office of Research Subjects Protections (RSP) has updated the IRB web pages.  Please visit our website   http://www.fau.edu/research/rcs/irb.php  and review:

· New form and procedures for reporting Serious Adverse Events and Unanticipated Problems.  Please read this carefully.  It applies to both clinical and behavioral research protocols.
·  ‘Helpful Hints’ for successfully completing your IRB process 

· Samples of consent and assent documents 

· A readability test that you can run on your study consent documents.
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COURSE DESCRIPTION

Advanced Evaluation for Social Work Practice builds on the knowledge and skills developed in the foundation-year MSW course, Social Work Research (or similar BSW course for those students entering through Advanced Standing). This concentration year course is designed to provide students with advanced knowledge and skills in research methods emphasizing the evaluation and analysis of clinical practice and other social work services and programs. This course is intended to provide exposure to empirical research and evaluation issues in the student’s own practice and practice setting.

This course is based upon a concept of evaluation and analysis that values a variety of empirical methodologies, including quantitative and qualitative approaches, single-system designs, grouped-data designs, and program-evaluation strategies. Application of research methodologies to practice and service issues, particularly in the student’s own practice and concentration area, will form the units of study.
RELATIONSHIP TO THE MSW PROGRAM

This course supports the educational curriculum in several ways. First, it strengthens the linkage between field and classroom by teaching skills in evaluating practice and service interventions, and asking students to take the expectation that “practice and service are to be objectively evaluated” to their field experience. Secondly, this course reinforces the infusion of Human Diversity content by using discussion examples and readings that relate to ethnic and religious minorities, women, gays and lesbians, and other populations at risk, with a particular emphasis on those most prominent in south Florida. Third, this course enhances student ability to appreciate and critically evaluate aspects of the empirical base that underlie social work practice modalities initiated in HBSE and the community/clinical practice courses. Fourth, this course advances student skills in applying knowledge acquired in the foundation year research course as they critically assess, plan, implement and evaluate their own practice. Fifth, this course expands student’s empirical knowledge base of specific policy issues in a specific concentration area.
Educational Objectives

Upon completion of this course, students will be able to:

· Critically evaluate ethical issues such as informed consent, self-determination, vulnerable populations, risk management, confidentiality, and anonymity, as they apply to advanced evaluation (CC1
).

· Take diversity issues into account when designing and implementing evaluation, including selection of measurements that are appropriate for different populations, using qualitative methods to hear the voices of people from their own perspectives, and engaging diverse stakeholders in making decisions about how to conduct evaluations. (CC2)

· Use advanced research methods to document concerns such as discrimination, oppression, social and economic injustice, including services and policies that are intended to correct these problems. (CC3)

· Use advanced knowledge of measurements to evaluate the effectiveness of practice with clients in their chosen Focus Area. (CC4)

· Use Action Research and other advanced evaluation methods to work with disadvantaged groups to document their needs and advocate for change. (CC5)

· Integrate advanced evaluation methods into their Clinical-Community work to assess needs, establish measurable goals, and evaluate progress with client systems. (CC6)

· Select the most appropriate research methods for evaluating Clinical-Community practice. (CC7)

· Critically evaluate Clinical-Community Practice using quasi-experimental and experimental group methods, social surveys, use of existing aggregate statistics, and qualitative methods of observing, interviewing, and obtaining data on subjects. (CC7)

· Critically analyze evaluation research reported in the literature and apply that literature to his/her practice. (CC8)

· Apply single-system design to evaluate process and outcomes in Clinical-Community Practice in order to monitor and improve upon practice. (CC8)

Teaching Methods

This course is designed to include a variety of teaching methodologies to ensure that students will master theoretically-grounded advanced evaluation competencies as a practitioner-researcher. Learning activities will include readings, writings, online exercises, tests, discussions, lectures, guest speakers, videos, research exercises, and role-plays. Evaluation is basically a form of applied research. Given that students have taken research and statistics as prerequisite courses, this course will build on the knowledge learned in these courses and focus upon application, application, and more application (as a popular advertisement suggests, “Just Do It.” Of course, we will also read, prepare, and debrief for the role-plays and other exercises throughout the course.
Required Readings
The required textbook for purchase is:

Rossi, P. H., Lipsey, M. W., & Freeman, H. E. (2003). Evaluation: A systematic approach (7th ed.). Newbury Park, CA: Sage.
Other required readings will be posted on Blackboard under Course Documents or will be made available in class. If you have your textbooks from your Foundation or BSW research course, please keep these and refer to them as resources. Other recommended readings are listed in the Bibliography below.
COURSE ASSIGNMENTS AND GRADING
Your final grade for this course will be based upon three evaluated components, which are weighted as follows:

Midterm Project

 
40%

Test on Chapter 9


10%

Final Exam


50%

TOTAL


   
100%

Midterm Project
For the midterm evaluation, you will have a choice of writing a scholarly paper (7 to 12 pages) or doing a class presentation (30 to 40 minutes). The specific assignments are posted on Blackboard under “Assignments.” You are strongly encouraged to select an assignment that fits with your MSW Concentration (Children & Family; Adult & Family; or Aging & Family). You can choose to do this midterm project individually or in groups of 2 to 3 people. If you are writing a scholarly paper it will be DUE on the date listed in the “Week-by-Week Outline” for classes, presented later in this syllabus. Email your paper to the professor at barsky@barsky.org. Evaluation for a scholarly paper will be based upon the following criteria:
1. Covers the key topics listed in the assignment;

2. Demonstrates practical understanding of how to apply relevant Evaluation concepts learned in class and through the required course readings;
3. Follows APA format (including proper referencing, double spacing, and 12 point font);

4. Demonstrates creativity and original thinking.

If you are doing a class presentation, talk to the Professor to work out a date during October to do the presentation. Evaluation for a class presentation will be based upon the following criteria:

1. Covers the key topics listed in the assignment;

2. Demonstrates practical understanding of how to apply relevant Evaluation concepts learned in class and through the required course readings;

3. Uses time effectively;

4. Provides an interesting verbal and visual presentation, including the use of presenter-class interaction, creativity and original thinking (if you need PowerPoint or other audiovisual equipment, please let the professor know at least one week before your presentation and come to class early to ensure the equipment is working satisfactorily).

[If you would like to negotiate an alternative assignment for the Midterm Project, please provide a written proposal to Dr. Barsky – email or paper copy – by the third class]

Test on Chapter 9


In lieu of one of our face-to-face classes, we will have an online class using Blackboard (Bb). You can complete the online class and test any time between dates designated on the week-by-week outline below. I suggest completing the test early to avoid any last-minute mishaps (make sure you have a reliable Internet connection). To prepare for the test, read Chapter 9 of Rossi and take notes on it. Then go through the online PowerPoint Presentation posted under Course Documents on Bb. As you read through the script of the PowerPoint Presentation, write down answers to questions as they are asked. After reading Chapter 9 and completing the PowerPoint Presentation, take the online multiple-choice test posted under “Assignments.” The test will focus upon the three goals identified on the PowerPoint Presentation. The Presentation will also include sample questions. The test will provide you with examples of evaluation using quasi-experimental design. You will be asked to either:

1. Identify which type of design is being used (time-series, pre-post, individual matching, aggregate matching, statistical control); 
2. Identify the benefits of this design from a research perspective; 
3. Identify the benefits of the design from a clinical perspective; 
4. Identify the limitations of the design from a research perspective; or
5. Identify the limitations of the design from a clinical perspective.

You can go through the PowerPoint Presentation as many times as you like and using as much time as you like. You can only do the test one time. The test will have 20 multiple-choice questions. You will have 60 minutes to complete the test. One full grade level (for instance, from A- to B-) will be deducted for going over this time limit. This is an open-book test so you can use your own notes and textbook, but you cannot consult with others and the questions are based upon application of concepts so you will need to understand the main concepts from your readings before you take the test.
Final Exam (and weekly tests and preparation)
During weeks two to fifteen (with the exception of the week we have an online class) we will have practice tests in class. Each test will be based upon the material presented in the previous class. This will help us evaluate how well everyone is learning as the course is in progress and also help us prepare for the final examination. We will go over the answers to the questions in class. The final exam will consist of four questions based upon the types of questions on the weekly tests that you will have already completed in class (the questions will be basically the same, but the case examples will be different). This is a closed-book exam, with open-ended (short essay) questions. If you have any questions about any of the tests throughout the course, please ask about these in class, by email, by telephone, during office hours, or by appointment. The weekly tests will not be graded, so you should not feel pressure to get all the answers right the first time. Do take the tests seriously, however, to help you keep up with the materials and prepare for the final. Also, as long as you complete at least 10 of the tests with at least a level of a B-, you will be guaranteed to receive at least an 81% for your final exam (regardless of what you actually get for your final). You will have 2 hours to complete the final exam.
In order to prepare for classes, make sure you read the required readings from Rossi or  from those posted on Blackboard (listed on the week-by-week schedule below). Also, read the Goals, Role-play, and Test Guidelines for the test for the following week, posted on Bb for each class under Course Documents. These materials will help you focus your reading. Some of the Rossi readings are very dense with new concepts and information, but we will make learning manageable by partializing our learning and focusing on particular goals each week. These goals will be reflected in the class discussions, role-plays, and tests. Role-play roles will be assigned in class and we will have some class time to prepare. Still, it will be helpful to review the case facts in advance and make initial notes or questions for class.

The grading scale for this course is as follows:

	93 – 100% = A
	73 – 76% = C

	90 –  92% = A-
	70 – 72% = C-

	87 –  89% = B+
	67 – 69% = D+

	83 –  86% = B
	63 – 66% = D

	80 –  82% = B-
	60 – 62% = D-

	77 –  79% = C+
	 0 – 59% = F


Working with the Professor 
Dr. Barsky welcomes working together with students and receiving feedback from them. Please feel free to contact him by email, by phone, or in person, during office hours or by appointment. If you want help with an assignment or preparation for an exam, please contact Dr. Barsky well in advance of the due date so there is enough time to get together or exchange information. If you are concerned about your class performance, Dr. Barsky is more than willing to work with you to help you improve work and course grade prior to the end of the semester. Final grades earned and assigned are not negotiable!
WEEK-BY-WEEK OUTLINE
(this outline is tentative – changes may be made to meet student needs and interests as the course progresses; changes may be posted on Blackboard or discussed in class)
	Week / Date
	Topics
	Readings / Assignments / Goals / Role-plays / Tests
* Note – each class will begin with a test on the prior class’s content, so you will need to review this material, in addition to reading the new chapter(s) each week. Goals, role-plays, and guidelines for tests are posted on Bb under Course Documents. When you do your readings, focus your attention on the sections related to the goals.

	Week 1

August 21, 2006
	Overview of Program Evaluation (and Clinical Eval.)
	Rossi Ch.1 (*plus goals, role-plays and guidelines for tests posted on Bb)


	Week 2

August 28
	Tailoring Evaluations
	Rossi Ch.2 *

	Labor Day September 4
	NO CLASS
	

	Week 3

Sept.11
	Identifying Issues and Formulating Questions
	Rossi Ch.3 *

	Week 4

Sept.18
	Assessing the Need for a Program
	Rossi Ch.4 *

	Week 5

Sept.25
	Expressing and Assessing Program Theory
	Rossi Ch.5 *

	Week 6

Oct.2
Yom Kippur – Online Class in lieu of regular class
	Assessing Program Impact: Alternative Designs


	Rossi Ch.9  -  Complete Online PowerPoint Presentation and one Online Test between October 2 and October 29 – Although you can do the test on this chapter during this entire period, I suggest doing it after our October 23rd class, since that class has related material on assessing program impact.
 This would be a good week to work on your Midterm project.


	Week 7

Oct.9
	Assessing and Monitoring Program Process
	Rossi Ch.6 *

	Week 8

Oct.16
	Measuring and Monitoring Program Outcomes
	Rossi Ch.7 *

Midterm Project Due – email papers to barsky@barsky.org prior to class

	Week 9

Oct.23
	Assessing Program Impact: Randomized Field Experiments
	Rossi Ch.8 *

	Week 10

Oct.30
	Detecting, Interpreting, and Analyzing Program Effects
	Rossi Ch.10 *
(today’s test will be based upon material from the class on Ramdomized Field Experiments)

	Week 11

Nov.6
	Measuring Efficiency
	Rossi Ch.11 *

	Week 12

Nov.13
	Action Research/Qualitative Evaluation
	“An Overview of the Methodological Approach of 

Action Research” by Rory O'Brien (1998)
 (posted on Blackboard under Course Documents)

	Week 13

Nov.20
	Human Subjects (Ethics) Review – IRB
	Rossi pp.404-410; * Complete the online Human Subjects Protection Education Program at https://www.citiprogram.org/default.asp 

Formerly http://www.nihtraining.com/ohsrsite/IRBCBT/reg_form.html (some of you may have already done this for your Research Class, though I would suggest at least reviewing the material in preparation for this week’s role-play and next week’s test)

	Week 14

Nov.27
	Clinical Evaluation

(also, course and instructor evaluation – bring pencils please)
Course Review
	Readings posted on Bb under Course Documents for this class (along with Goals, Role-play, and Guidelines for next week’s exam).
No readings from Rossi – Bring a measurement tool that you could use to evaluate a client with depression (Be forewarned - this is a REQUIREMENT for participation in today’s class)

	Additional Course Content

	The Social Context of Evaluation /
Special Topics / Guests / Activities – To be decided by the class


	Rossi Ch.12 * - We will discuss this chapter in other classes, as time allows; also, we can try to fit in other topics or guest speakers as agreed upon by the class.

	Exam Week

Dec.4
	Final Exam
	Review all of the above materials to prepare for this closed-book, 2-hour in-class exam.


ADDITIONAL REFERENCES AND RESOURCES
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Hepler, J. (1997). Evaluating a social skills program for children with learning disabilities. Social Work with Groups, 20(3), 21-36.
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Professional Expectations of Student Behavior

The Florida Atlantic University School of Social Work is mandated by the Council on Social Work Education (CSWE) to foster and evaluate professional behavioral development for all students in the social work program. The School of Social Work also bears a responsibility to the community at large to produce fully trained professional social workers who consciously exhibit the knowledge, values, and skills of the profession of social work. The values of the profession are codified in the NASW Code of Ethics. Given this context, all students in the social work program will be expected to exhibit the following ethical standards of behavior.

1. Accountability: Attend class, arrive on time, and return from break in a timely manner. 

Participate in group activities and assignments at a comparable level to peers.  

Complete work in a timely fashion and according to directions provided.

Come to class prepared, with readings and other homework completed.

2. Respect:  Treat all your peers, your instructors and all those you come in contact with, with dignity and respect at all times.

Listen while others are speaking.

Give feedback to peers in a constructive manner.

Approach conflict with peers or instructors in a cooperative manner.

Use positive and nonjudgmental language.

3. Confidentiality:  Treat any personal information that you hear about a peer or an instructor as strictly confidential.

Maintain any information shared in class, dyads or smaller groups within that unit.

Use judgment in self-disclosing information of a very personal nature in the classroom.  (Class time should not be used as therapy or treatment. If students feel the need to talk about issues they are struggling with, they many consult with their instructor to receive a referral for counseling.)

Never use names of clients or disclose other identifying information in the classroom.

4. Competence:  Apply yourself to all your academic pursuits with seriousness and conscientiousness, meeting all deadlines as given by your instructors. Constantly strive to improve your abilities.

Come to class with books, handouts, syllabus, and pens

Seek out appropriate support when having difficulties to ensure success in completing course requirements.

Take responsibility for the quality of completed tests and assignment.

Strive to work toward greater awareness of personal issues that may impede your effectiveness with clients.

5. Integrity: Practice honesty with yourself, your peers, and your instructors.  Constantly strive to improve your abilities.

Academic: Commit yourself to learning the rules of citing other’s work properly.

Do your own work and take credit only for your own work.

Acknowledge areas where improvement is needed.

Accept and benefit from constructive feedback

Submission of Papers: Students will submit their written assignments on paper and electronically. Electronic copies will be subject to plagiarism analysis and will be kept in electronic file for future reference.  A student may not submit the same paper, or essentially the same, paper, project, assignment, or finished project to an instructor, which has been submitted to another instructor, unless specifically authorized by both instructors to do so.
6. Diversity: Strive to become more open to people, ideas, and creeds that you are not familiar with. Embrace diversity.

Maintain speech free of racism, sexism, ableism, heterosexism, or stereotyping.

Exhibit a willingness to serve diverse groups of persons.

Demonstrate an understanding of how values and culture interact.

7. Communication: Strive to improve both verbal and written communication skills as these skills are used heavily in interactions with clients and peers and also with creating client records.

Demonstrate assertive communication with peers and instructors.

Practice positive, constructive, respectful and professional communications skills with peers and instructor: (body language, empathy, listening)

8.
Social Justice: Strive to deepen your commitment to social justice for all populations at risk.

Demonstrate an understanding of how institutional and personal oppression impede the experience of social justice for individuals and groups.

Strive to learn about methods of empowering populations and enhancing social justice at micro, mezzo, and macro levels.

Consequences of Unacceptable Behavior

The School of Social Work may terminate a student’s participation in the program on the basis of professional non-suitability if the School’s faculty members determine that a student’s behavior has constituted a significant violation or pattern of violations of the NASW Code of Ethics, the FAU School of Social Work Student Manual, or the FAU Academic Policies and Regulations. Examples of violations that may lead to termination include (but are not limited to) the following:

1.
Failure to meet or maintain academic grade point requirements as established by the University and the Social Work program.

2. Academic cheating, lying, or plagiarism.

3. Behavior judged to be in violation of the NASW Code of Ethics.

4. Failure to meet generally accepted standards of professional conduct, personal integrity, or emotional stability requisite for professional practice.

5. Inappropriate or disruptive behavior toward colleagues, faculty, or staff (at the School or in the field placement).

6. Consistent failure to demonstrate effective interpersonal skills necessary for forming professional relationships (for example, unable to demonstrate nonjudgmental attitude or unable to allow client self-determination).

7. Documented evidence of criminal activity occurring during the course of study.

For additional university-wide policies and regulations see the FAU Catalog at http://www.fau.edu/academic/registrar/univcatalog/welcome.htm. This web site contains information on grading, incomplete grades, cheating on exams, plagiarism, expectations of student behavior, and communications devices (e.g., cell phones to be disabled during class sessions).

Class Attendance and Participation

Social work education is designed to help students prepare for professional practice. In order to model ethically appropriate practice, please treat coming to classes as you would treat working at an agency.  Given the Council on Social Work Education’s requirements for professional behavior, attendance for all classes is required. More than one unexcused absence, excessive tardiness, or patterns of leaving early may result in a reduction of the final grade.  Students may be asked to present a written excuse from a healthcare provider for excused absences due to illness or other documentation for other circumstances. Since participating in class is an integral part of social work education, it is vital that the student be in class; therefore, even with excused absences, the student may be required to withdraw or retake the class. If a student misses more than 2 classes – whether or not there is a documented, excused absence – the student may receive a substantial decrease in the final grade.

Policy on Use of Recording Devices in the Classroom

The College of Architecture, Urban and Public Affairs prohibits audio or video recording instructional activities in classrooms, laboratories, and studios without the expressed written consent of the instructor. This does not apply to students receiving services from the Office with Student Disabilities. When the instructor's consent is given, the materials are for personal use only and are not for distribution or sale in any fashion.

SAFEWALK – Night Owls

Campus security will escort individuals, day or night. To arrange for an escort at Ft. Lauderdale Campus call 954.762.5352. For Boca Campus call 561-297.6695 or 561.297.3500.
STUDENTS WITH DISABILITIES
It is a student’s responsibility to request academic accommodation. If you are a student with a disability who may require academic accommodation and have not registered with the FAU Office for Student with Disabilities, please contact their office at (561) 297-3880 or (954) 236-1146 (Davie). If you are seeking academic accommodation, please notify your instructor no later than 14 days after the commencement of this course (and preferably before the class starts).
DISCRIMINATION OR HARASSMENT – 561-297-4004
Students who have concerns about on-campus discrimination or harassment (including sexual harassment) can contact the FAU Equal Opportunity Program for assistance. The Boca office is located in Administration Building Room 291. See FAU SSW Nondiscrimination Policy at http://www.fau.edu/ssw/public/nondiscrim.html.

RELIGIOUS HOLIDAYS

This course has been arranged so that there will be no classes on religious holidays, such as Christmas or Rosh Hashana. Please advise the instructor at the beginning of the term if you need any accommodations for other religious holidays.

� The CC numbers show how these objectives correlate to the MSW program’s Concentration Curriculum Objectives.


� Proofread your paper and also consider having someone else proofread it. The FAU Writing Center (561-297-3498) is very helpful with how to write papers. You need to contact them early in the term to ensure that you will receive the help you need in time for you to do the necessary work for your assignment.





Dr. A.E.Barsky
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